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Introduction
English as an international language is very important for human life because people from different nations can communicate with each other through the language. On the other hand testing is an indispensable element of English language teaching; so, test wises as an important aspect of testing should be taken into consideration. Test wises (TW) has been defined as the ability to respond advantageously to an item containing extraneous clues and to obtain credit without knowledge of the subject matter being tested. Test wises are a source of invalidity since it allows some test takers have an unfair advantage over others (Allan, 1992) . Test wises strategies (TWS) can be used by test takers in responding to test tasks. TW is important because it is not equally benefited by test takers at different ability levels (Cohen, 1998; Chance, 1992) . If the test takers possess both materials being tested and TW knowledge, their score can be greater than the score of test takers who know little about TW.
One should be careful to interpret the meaning of test score since it can be influenced by TW because it can result in a potential validity problem (Rogers & Bateson 1991) . Research on TW indicates EFL learners become more relaxed, more confident, and more enthusiastic about taking tests (Vattanapath&Jaiprayoon, 1990) . TW is a valuable source of content or construct invalidity since it examines students' ability to answer correctly by exploiting weakness in test design. It is a relatively new undertaking to use data on test taking strategies in order to validate language tests (Cohen, 1998, p. 217) .
During the history of teaching English as a foreign or second language, the listening has long been neglected skill (Brown, 2007; Chastain, 1998) . Listening is the most important skill in helping language learners to speak and can be defined as the process of understanding speech in a first or second language. The study of listening comprehension processes in second language learning focuses on the role of individual linguistic units (Scovel, 1978, p. 134) . Three components of foreign language anxiety have been identified and examined, namely communication apprehension, test anxiety and fear of negative evaluation. Test anxiety (TA) is apprehension over academic evaluation. TA may be generated to be deficits in students' learning and study skill, or it could be caused by students' poor performance in the past. Chastain (1998) 
Related Studies
Regarding the research studies on investigating the effects of test-wiseness on different parts of L2 learning/ teaching in general and listening comprehension performance in particular, a few studies have been conducted. For instance, Mousavi, Arizavi, and Namdari Moreover, the sample was not random.
Instruments

OPT
OPT consisted 60 questions in two parts: part one with the first 40 questions, and part two with 20 items. The OPT was used before the main administration. The reliability of the test was estimated to be 0.792, after being given to 15 respondents similar in characteristics to the target objects, which can be regarded as a reasonable degree of reliability.
Listening Pretest
In order to evaluate the listening comprehension ability of the learners before treatment, the two groups were The reliability of the questionnaire was estimated to be 0.711.
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Listening Posttest
After treatment, to measure the listening comprehension ability of the learners a posttest, similar to the pretest, was administered. The reliability of the test was estimated to be 0.781.
Procedure
Having administrated OPT, 50 EFL learners were selected to take part in the study as the members of two experimental groups (an experimental and a control groups). Then, the participants were given the listening pretest. Likewise, the test anxiety questionnaire was 
RESULTS
Answering Research Question 1
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The ANCOVA value, F=24.52, P=0.00, indicated the difference was statistically significant. As a result, the hypothesis to the first research question was rejected.
The Eta Squared value of 0.343 showed that about 34% of the variability can be attributed to the effect of treatment. As displayed in table 2, the two groups were also significantly different (F=64.79, P=0.00) at present phase, however, the employment of the ANCOVA procedure cancelled out the initial difference.
With the aim of triangulating data analysis, the data were also examined for within-group variability. For this purpose, the prettiest of both experimental and control groups were compared with their respective posters, scores to see if there was any significant improvement from pretest to posttest. The results are presented in Table 3 and Table 4 . This suggests that contrary to expectations, the experimental group experienced more anxiety in comparison to the control group. The result of the ANCOVA procedure, F ( Possibly, applying teaching test-wiseness strategies may be useful to improve other main and sub-skills of the language. Therefore, future research could investigate the effect of teaching, speaking strategies for improving oral and productive skills.
